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Fostering Resiliency in 
Developmental Students

Â Introductions

Â Discussion of Resiliency Research and 
Theory (10:15 ï11:30 AM)

Â Small Group Activity: The Resiliency 
Wheel (11:30 AM ï12 Noon)

Â Group Reports (12 Noon ï12:20 PM)

Â Q & A / Conclusions (12:20 ï12:30 PM)



What is Resiliency ?

Â Capacity to spring back in the face of 
adversity (Henderson and Milstein, 1996).

Â Ability to develop social and academic 
competence despite common and/or 
severe stress (Henderson and Milstein, 1996).

Â Ability to negotiate significant 
challenges to development.  Reaching 
beyond survival mode to take control 
and participate (Higgins, 1994).



Relevance to Developmental 
Education

Developmental education defined as ñéa field of 

practice and research within higher education 

with a theoretical foundation in developmental 

psychology and learning theoryépromotes 

cognitive and affective growth of all 

postsecondary learners, at all levelsé sensitive 

and responsive to individual differences and 

special needs...programs and services commonly 

address academic preparedness, diagnostic 

assessment and placement, development of 

general and discipline-specific learning strategies, 

and affective barriers to learning.ò (11/4/01)

http://www.nade.net/A1.%20de_definition.htm



Relevance to Developmental 
Education

Developmental Educationé

Â is comprehensiveéassumes that development 
is a process, not a product.  

Â focuses on intellectual growth of learner and 
also on social and emotional development. 

Â includes identification of talents and 
weaknesses , then utilization of strengths to 
help build weaker areas. 

(Martha Casazza, 1999)



Why foster Resiliency ?

Â To help developmental students 
overcome barriers to success.

Â To minimize the effects of severe 
stress.

Â To help developmental students 
transition to college-level coursework 
and enjoy academic success.



More Definitions & Theory

Â The Resiliency Attitude ïemphasis 
placed on strengths vs. problems 
(Henderson).

Â Resiliencies ïstrengths / tools utilized 
in the struggle.  A guide to help identify 
studentsô strengths (www.projectresilience.com).

Â Protective Factors - insulate against the 
impacts of stress and adversity (Jessor).



Resiliencies
http://www.projectresilience.com

Â Independence ï
distancing from trouble.

Â Humor ïfinding the 
comic in the tragic.

Â Creativity ïself 
expression via art.

Â Relationships ï
developing connections 
and networks.

Â Morality ïactivity of an 
informed conscience.

Â Initiative ïa push for 
mastery.

Â Insight ïthorough 
evaluation.



Protective Factors for the 
School/Campus Environment

Â Expresses high 
expectations.

Â Encourages goal setting 
and mastery.

Â Staff assumes nurturing 
role.

Â Promotes cooperation.

Â Provides leadership 
opportunities.

Â Fosters active student 
involvement.

Â Trains instructors in 
cooperative learning.

Â Discourages substance 
abuse.



The Resilience Cycle 
(Morales, 2000)

Â Student recognizes his/her major risk factors.

Â Student manifests and/or seeks out 
protective factors that offset potential 
negative effects.

Â Protective factors lead to academic success.

Â Student recognizes value of, refines, and 
continues to utilize factors.

Â Academic success is sustained, even in the 
presence of new academic challenges.



Academic Success for 
Emancipated Foster Youth
(Merdinger et. al., 2005)

Â Early findings from the ñPathways to Collegeò 
study.

Â Sample of 216 emancipated foster youth 
attending four-year universities.

Â Success defined as HS graduation and 
advancement to college.

Â Survey results indicate stable HS attendance, 
challenging HS curriculum, social support,  
and prosocial involvement contributes to 
success.



Effective Interventions for Fostering 

Resiliency ïñWhat can we do?ò

Â Provide ñfamily-likeò 
bonding.

Â Be optimistic and 
caring.

Â Encourage participation.

Â Deliberately pursue 
students.

Â Adopt the Resiliency 
Attitude.

Â Avoid ñlabelingò 
students.

Â Look for & identify 
studentsô strengths 
(resiliencies).

Â Assess and modify the 
ñenvironmentò 
(protective factors).

Resiliency Training Program, Nan Henderson, 1997



The Resilience Cycle: Implications 
for Practice (Morales, 2000)

Â Encourage self-awareness and 
reflection and willingness to 
act/respond.

Â Promote and facilitate use of internal 
and/or external resources as needed.

Â Help students see the value of 
resources.



The Resiliency Wheel: A 
Framework for Action!

Provide opportunities for 

meaningful participation.

Set and communicate 

high expectations.

Provide caring and support.

Increase bonding and connections.

Set clear, consistent 

boundaries.

Teach ñLife Skillsò.

http://www.resiliency.com/htm/resiliencyquiz.htm



Provide caring and support.

Â Welcome students to campus, class, learning 
center, etc.

Â Solicit feedback from students regarding 
course material and learning experiences.  
Respond with action and/or advice as 
needed.

Â Invite students to office hours.

Â Encourage use of learning center and other 
resources.



Set and communicate high 
expectations.

Â Emphasize learning vs. passing a test.

Â Stress the concept of earning grades.

Â Express to students your expectations 
of their success.

Â Clearly communicate expectations on 
syllabi and other documents.



Provide opportunities for 
meaningful participation.

Â Design courses to include discussion, 
group work / cooperative learning, and 
variety in assignments.

Â In tutoring sessions, use questioning 
and other techniques to engage 
students.

Â Encourage involvement in clubs and 
other extra-curricular activities.



Increase bonding and 
connections.

Â Encourage study groups.

Â Incorporate cooperative learning.

Â Encourage participation in clubs and 
other activities.

Â Provide opportunities for 
student/student, student/faculty and 
student/staff interactions.



Set clear and consistent 
boundaries.

Â Help students understand the 
instructor/student relationship and roles 
in the learning process.

Â Tutoring: clearly define expectations for 
tutors and students.



Teach ñLife Skillsò.

Â Emphasize both content and study skills 
(instructors, learning center staff, 
counselors/advisors).

Â Encourage self-awareness and 
reflection at the course level and 
beyond.



Conclusions

Â Instructors, learning support personnel, and 
other higher education professionals are in 
great position to foster valuable characteristic 
of resiliency in developmental students.

Â Resiliency Theory not another program / 
formula to memorize, but a framework.

Â The ñResiliency Attitudeò will help you help 
students more effectively!  


